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BionoeidansHuil pedarxmop:

demipko CiTaana Muxatiaisna - pouedT (Kam'sieup-TTomiabchkuil HALIOHAABHUI YHIBEPCUTET iMeHi
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yHiBepcuTeT iMeHi IBaHa PpaHKa);
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HauioHaspHU M YHiBepcuTeT iMeHi IBaHa OrieHkay;

Hluniyuna FOnis Bonodumupiena— KaHauraT (GiccAOrTHHUX HAYK, ACLIEHT (KuiBcexuit HalicHaABHKH
yHiBepcuTer iMeni [Bana Orienka);

Iaeaysxa Onena IeanisHa - kannuaaT hiroaoriiHux Hayk (KaM sHelb-TToMALCEK I HAalliOHaABHUH
yHiBepcuTeT iMeHi IBaHa Orienka).
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A REVIEW OF SOUND ITERATION STUDIES
Alexandra Chernikova (Kyiv, Ukraine)

Within the bounds of a complex interdisciplinary approach to the sound iteration studies, multiple
swratagems of structural linguistics, phonosemantics and linguosemiotics have been used. Sound itera-
.on is viewed from the point of view of all these sciences.

The sound iteration phenomenon, however frequent in fiction texts, had not been approached in
zetain until the beginning of XX century. Even then, this phenomenon was touched mainly in one aspect
- as a poetical means in verse texts, while great diversity of sound iteration kinds and types had been left
znexplored, except for only one type - alliteration, which was used in verse in early medieval literature.

Sound iteration is a special case of sound writing, where similar sound units are repeated and create
-itferent kinds of symmetrical sound language construction. The repetition of similar sounds, which are
carts of semantically united words, marks these words out of the language stream, as they are spoken
with more ‘force' than others.

In the beginning of XX century sound iteration was studied by such literature scientists as I. Brik
znd A. Bely. They have devised the first classifications of sound iteration types, such as alliteration,
sssonance, rhyme etc.

In the second half of XX century the sound iteration phenomenon caught the interest

Yu.M. Lotman, a well-known literature scientist, who noticed that fiction language in general and
soetic language in particular are regulated in a peculiar way, especially on the phoneme level. The most
requent case of sound iteration usage is choosing words in such a way that certain phonemes are used
more often or more scarcely than in the language norm. That makes a phenomenon more noticeable,
more structurally active,

The phonosemantic view of the sound iteration phenomenon implies the importance of the language
sign motivation theory.

The current state of sound iteration studies may be characterized by researching it from the point of
~view of psycholinguistics and semiotics, which is supported by the works of P. Meijer and R. Jacobson.
For instance, these works specify on the universality of the sound iteration phenomenon and its being
:trinsic not only to human speech, but also to human thought patterns. :

Moreover, in the last decades scientists have been paying heed to structural and functional aspects
sfsound iteration; for instance, G.V. Vekshin has researched sound iteration inversion, and V.P. Moskvin
~as issued an article dedicated to the types and functions of sound iteration in fictional text.

Linguists have studied sound iteration as a phonostylistic phenomenon and structure-building ele-
ment of fictional text (G.V. Vekshin), as a part of spoken and written language code (P. Meijer). Some
-nguists, like K. F. Taranovski, have paid attention to the lack of a clear multiple-aspect classification in
the sound iteration problem. There are as yet no works using comparative means in sound iteration
research.

References
Beant#t A. CumBoausm: Kuura crareit / A, Beasiit. - M., 1910. - 635 c.

Bpuk O.M. 3ByKOBBIE NOBTOPSI (AHAAMS 3BYKOBCH CTPYKTYpb! cTuxa) / O. M. Bpuk // Toatuka:

COOpHUKH IO TEOPUHM ITOATHYECKOro caoBa. — [lerporpaj, 1917. - C. 24-62.

Bexmun I'. B. Metadonus 8 3ByKOBOM TIOBTODE (K HO3THIECKOH MOPMOAOTHH caoBa) / T. B.

Bexuwrvu // Hosoe aurepatyproe obozpenne. - No 90. — 2008, ~ €.229-250.

4. Aormadn 10. M. Anasus nostryeckoro Texera / 0. M. Aotman // Tlostuka : Tpyap! pycCKHX 1
COBETCKUX IT09THYECKUX LIKOA. — Budapest, 1982. - C. 715-724.

5. Mocksut B. II. O Tunax u (yHK1MaX 38yK0BbIX OBTOPoB / B. TI. Mocksun [/ Pycckast

CAOBECHOCTE. ~ 2006. — Ne 8. - C. 63-69.

Tapanonckuit K. ®. O nossuu u nosture / K. ®. Tapanosckuii // Cocr. M. A. TFacmnapos. — M. :

A3bikm pyccro# KyasTypsl, 2000. - 432 c.

Jakobson R. The Sound Shape of Language / Roman Jakobson; Linda R. Waugh. - Berlin; New

York : Mouton de Gruyter, 2002. ~ 336 p.

8. Meijer P. J. A. Phonological Encoding : The Role of Suprasegmental Structures / Paul J. A.
Meijer. - Proef. - Nijmegen, 1994. - 131 p. .

N =

w

(o3}

~]

AN APPROACH TO INCORPORATING TELL
INTO THE TERTIALY LEVEL CLASSROOM

Varvara Chernukha, Lyubov Novak (Poltava, Ukraine)

Quickly changing environment we live in creates new needs to be met and new challenges to be
faced. One of them is incorporating new technologies into teaching of English as a second or foreign
language (ESL/EFL). Having started in the 1960s as “traditional’ drill-and-practice programs, CALL is
currently using Web 2.0 tools for 2-way interaction, and includes a content management system (CMS)
providing a collection of procedures to manage work flow in a collaborative environment. The area is now
referred to with the broader term Technology-Enhanced Language Learning (TELL).
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The currently available wide array of Web 2.0 tools gives a solid foundation on which one can design
an effective teaching/learning process. So there exist a vital necessity for developing new strategies to
benefit from emerging technologies. One way to accomplish this is to start introducing technologies into
the language classroom, test their efficacy in practice thus developing clear understanding of the best
approaches to incorporating them into instruction. Let us consider some tools and activities which, in
our view, can help create effective learning environments.

A popular teaching tool, blogging, proved to be very useful in providing opportunities for genuine
social interaction, the performance of authentic tasks, and the creative use of language. The blog cre-
ated on Edublogs, one of the easiest, safest, quickest, and most powerful educational blogging plat-
forms, enables us to

- Share materials, news, downloads, and links. Anything posted to the teacher's blog is instantly
accessible to the students. In addition, the teacher can manage who gets to access them through
passwords and privacy measures.

- Facilitate online discussions and collaboration. Students might be expected to respond to blog
posts and discuss the topics offered by the teacher through comments or on the forums.

- Get the students blogging to share their work and thoughts. The teacher can create, co-man-
age, and even edit the students’ blogs, which then can be glued together.

- Create a class publication. The students publish the writings assigned to be done in online col-
laboration and the teacher can easily edit them.

- Integrate videos, podcasts, and other media. The blog posts can be embedded with online vid-
eos, multimedia presentations, slide shows.

- Get feedback or gather information. The teacher can use comments, forums to collect feedback,
survey data, or ask anyone to give input or ideas.

Thus, while reading the book “The Firm" by J. Grisham, our students could share and prove their
opinions, listen to some abstracts and comment them. Having used the links provided by the teacher,
they could exchange their views on the news easily accessible on the www.bbcworldservice.com.

Another popular Web 2.2 tool wiki is a dynamic way for teachers and students to share information
and resources and discuss ideas. It can be used to post, publish, and share text, files, images, and more
through its unlimited pages. Privacy settings allow you to decide if you want the whole world or just a few
students to view pages. Though it is considered to be effective in supporting collaborative writing, the
experience shows that the pedagogical uses of wikis might be more diverse. The possibility to embed
video and audio, as well as images for creating assorted multimedia learning experiences helps develop
both language competences and personal skills in planning, organizing as well as critical thinking and
creativity.

So, it is evident that the role of the language teacher has become much more demanding than it once
was. The education community needs to reflect on the strategies of integrating the emerging technolo-

gies into the teaching/learning a language, and the success or failure largely depends on the teachers/
learners willingness and ability to progress.
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THE CONNOTATIVE ASPECT OF COMPOUND WORDS
Oxana Chernysh (Zhytomyr, Ukraine)

Except their basic conceptual meanings inherent in the definition of the stem, which is called deno-
tation, compound words have various additional co-meanings dependent upon the context (connota-

tion). Connotation is a commonty understood subjective cultural or emotional association given in addi--

tion to the explicit or primary meaning of the word 3. This meaning brings to the mind the denotative
meaning and emotions associated with it. The connotative aspect of lexical meaning consists of several
components:

- emotiveness, which can be considered as information about the emotive attitudes towards the

object or event;

~ evaluation, which implies attitude, positive or negative, towards the object or event;

- intensity, which denotes the degree of the quality/quantity 2.

Connotations vary between contexts and speech communities independently of sense, denotation
and reference. The variety of connotations in most compounds being practically innumerable and states
the cultural integrity and complexity of the society. According to V.I. Goverdovsky, we divided the com-
pound words into several connotative groups:

~ the group of situational and psychological connotations;

- the group of socio-linguistic connotations;
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